
 
480 

 

DOI: https://doi.org/10.63468/jpsa.3.2.28  

 

  

 

 

 

 

 

 

Dr. Muhammad Umar Mehmood * 

Punjab School Education Department 

pashagee143@gmail.com   

 

Qurrat Ul Ain 

M.Phil Education (University of Lahore), Punjab School Education Department  

 

Dr. Bakht Jamal 

Punjab School Education Department 

bakht.phdedu155@iiu.edu.pk 

 

Dr. Atta Ur Rehman Bhatti 

PhD Education, Islamia University of Bahawalpur, Bahawalpur 

 

* Corresponding Author 

 

ABSTRACT 

This research is focused on integrating indigenous cultural practices in the field of 

early childhood education (ECE) within the Punjab region, Pakistan and the 

potential key challenges and benefits than may be experienced because of the 

integration. The scope of the study is to translate the role of indigenous languages, 

traditions systems and how it plays into the education curriculum to encompass 

cultural identity, diversity, and inclusivity. The research is concerned with the ways 

in which these cultural aspects can add up to a more holistic educational process, 

especially for the tribal children. The present study uses qualitative research design 

to collect data in form of interviews, focus group discussions, participant’s 

observations, and document analysis from a wide range of stakeholders, i.e., early 

childhood educators, indigenous community leaders, parents, and policymakers in 

Punjab. The findings indicate a number of challenges among them; lack of teacher 

training on the indigenous cultural practices, rigidity of the national curriculum and 

misrepresentation of the indigenous cultures in the educational contents. Although 

these are the barriers, the study at the same time exposes meaningful opportunities 

such as establishing holistic learning environments, revitalization of languages and 

instilling cultural pride among children. Moreover, the importance of schools’ and 

indigenous communities’ collaboration for the correct and respectful integration of 

https://journalpsa.com.pk/index.php/JPSA/about 

Recognized by: Higher Education Commission (HEC), Government of Pakistan 

 

 

 

 

Vol. 3 No. 2 (2025) 

JOURNAL OF POLITICAL STABILITY ARCHIVE 

Integrating Indigenous Cultural Practices into Early Childhood 

Curricula: Challenges and Opportunities 

 

Online ISSN: 3006-5879 Print ISSN: 3006-5860 

https://doi.org/10.63468/jpsa.3.2.28
mailto:pashagee143@gmail.com
mailto:bakht.phdedu155@iiu.edu.pk
https://journalpsa.com.pk/index.php/JPSA/about


 
481 

 

indigenous cultural knowledge is stated in the research. At the end, the study makes 

several recommendations about the targeted professional development programs for 

educators to enhance their cultural competence, curriculum reforms to support 

indigenous languages and practices, and school and indigenous community 

partnerships. Such actions are necessary in the establishment of an inclusive, 

culturally responsive education that honors and safeguards the indigenous heritage 

to the benefit of all kids. The research complements the existing body of literature 

on culturally responsive pedagogy and presents the findings that can be put into 

practice in the educational practice and policy making where there is an indigenous 

population. 

Keywords: indigenous cultural practices, early childhood education, cultural 

inclusivity, teacher training, curriculum reform, community collaboration, 

language revitalization 

 

INTRODUCTION 

Overview 

Indigenous cultural practices are transgenerational and establish the basis of 

the indigenous’ identity, knowledge, and values. In Pakistan and especially in the 

province of Punjab native cultures are strongly rooted in local cultures, languages and 

way of life. However, with the evolution of globalization, these cultures have 

continued to be at risk of being marginalized hence risks of losing the cultural heritage 

(Zafar & Anwar, 2019). Early childhood education (ECE) is an important stage in the 

development of children and forms a unique opportunity to incorporate the 

indigenous cultural practices into curricula to promote diversity, inclusivity, and 

respect of the diverse worldviews (Ibrahim & Khalid, 2016). 

Including indigenous cultural practices at the early childhood level assists 

young children to understand and appreciate the worth of diversity of culture. Such 

integration not only adds to the educational life of children but also serves the 

maintenance of indigenous languages, tradition and knowledge systems (Khan, 2020). 

In places such as the Punjab, where the indigenous culture, values & language of rural 

communities have been under threat due to outside influence & socio-political forces, 

there has been an urgent need to bring out that the indigenous practices must be 

recognized, valued and incorporated within mainstream education system (Johnson, 

2018). 

Context and Relevance 

The most populous province of Pakistan- Punjab enjoys great diversity with 

respect to indigenous cultural practices, several languages, traditions and systems of 

beliefs. Despite these disparities, the Punjab education system majorly emphasised 

mainstream education which failed to take into consideration the specific needs and 

understandings by indigenous communities. For instance, due to the disparities that 

existed in other aspects of life outside the school, children in the rural or indigenous 

settings did not frequently see themselves in the standardized content of the 

textbooks, or in the teaching methods of most schools. This absence of representation 

in early childhood curriculum resulted in a feeling of alienation, and lack of strong 
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cultural identity among these children (Ibrahim & Khalid, 2016). 

Furthermore, the exclusion of the indigenous knowledge at school also leads 

to the weakening of traditional knowledge systems and practices. As indigenous 

languages and traditions have been under threat of being lost forever, there has been 

felt a greater necessity to revitalize the educational process to consider cultural 

diversity and equip all children, and especially those from the indigenous 

communities, with a set of tools that allow them to feel culturally distinctive while 

studying in an inclusive and courteous setting. 

Incorporating indigenous cultural practices into the early childhood curricula 

hence was an important step not only in the maintenance of cultural heritage but also 

made way towards establishing a more inclusive educational service that was suitable 

to the different cultural groups through an understanding of diversity. The 

significance of this research was in the acknowledgment of a great deal of benefits that 

occurred due to such an inclusive education in Punjab, where the practices of the 

indigenous peoples had usually been overlooked or misinterpreted in the formal 

education system (Zafar & Anwar, 2019). 

Purpose and Objectives of the Study 

To find out challenges and opportunities that existed along the way of 

integrating indigenous cultural practices into the curriculum of the early age amid the 

context of Punjab Pakistan; qualitative research was carried out. The main objective 

of this research work was to formulate what hindered or enhanced the inclusion of 

the indigenous cultural practices into early childhood practices. Further, the study 

evaluated the effect that such integration had on the development of children’s 

cultural identity and social understanding in indigenous and mainstream community. 

The key objectives of the study were: 

 To examine the current status of indigenous cultural practices in early 

childhood education in Punjab. 

 To identify challenges faced by educators in incorporating indigenous cultural 

practices into the curriculum. 

 To explore opportunities for promoting inclusivity and diversity through the 

integration of indigenous cultural knowledge. 

 To understand the perceptions of parents, teachers, and indigenous community 

leaders on the role of indigenous cultural practices in early childhood 

education. 

 To propose recommendations for integrating indigenous cultural practices into 

the curricula of schools in Punjab. 

Research Questions 

This study addressed the following research questions: 

 What were the challenges faced by early childhood educators in integrating 

indigenous cultural practices into the curriculum in Punjab, Pakistan? 

 What opportunities arose from the integration of indigenous cultural practices 

in early childhood education in Punjab? 

 How could early childhood educators be better equipped to incorporate 

indigenous cultural knowledge into the curriculum? 
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 What was the impact of integrating indigenous cultural practices on the cultural 

identity and development of children from both indigenous and non-

indigenous backgrounds? 

Significance of the Study 

This research was important in various regards. Firstly, it added to a large body of 

works about culturally responsive education, in particular, with regard to indigenous 

cultural practices (Johnson, 2018). Second, it emphasized the role of early childhood 

education as a mode of saving, maintaining and regenerating indigenous languages, 

cultures and worldviews (Khan, 2020). In this way, this study intended to enlighten 

educators, policymakers, and communities about the effective ways of promoting 

inclusion of culture in the classroom space by understanding challenges and 

opportunities linked to the inclusion of indigenous practices in the curricula. 

Moreover, the findings of this study can affect the Punjab’s educational policies as 

they can promote the diversity of curriculums, including indigenous cultural practices 

to make the education holistic for all children, irrespective of their cultural 

background. Finally, the study has been used as a model for similar studies elsewhere 

in Pakistan or elsewhere in this world where indigenous cultures are faced with the 

same issues in education setups. 

Scope of the Study 

Early childhood education settings in Punjab, Pakistan, had the cultural 

integration of the indigenous population as the focus of the study. This involved a 

review of curriculums, methods of teaching in both urban and rural set-ups and the 

educational policies, with specific focus in the indigenous communities of Punjab. 

There were qualitative methods of data collection in the research, such as interviews 

and focus group discussions, which involved early childhood educators, community 

leaders, parents, and policymakers. 

This piece of research did not only focus on indigenous groups but it also examined 

how mainstream education systems could become more inclusive through embracing 

different cultural practices. The findings of the study were most applicable to the 

practitioners of early childhood education, the local educational authorities, and 

indigenous communities in Punjab. 

In a nutshell, this study provided useful information about the inclusion of 

indigenous cultural practices in early childhood curricula, brought especially to the 

forefront the challenges and opportunities in regard to Punjab, Pakistan. By discussing 

the barriers and the possible benefits of such integration, this work has paved the way 

for future educational reforms that provide for a more inclusive, culturally respectful, 

and diverse early childhood education system of Pakistan. 

 

LITERATURE REVIEW 
Incorporation of the indigenous cultural practices at the start of education is 

an important though under explored area of education research especially where the 

indigenous populations are still culturally different. The role of cultural practices such 

as rituals, language, traditions and the community participation in the growth and 

learning of the young children is very much known (Masood, Mehmood & Bano, 
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2025). Indigenous cultural practices that are integrated in the curriculum at early 

childhood level enhance cultural identity and sense of self-worth among indigenous 

children (Ibrahim & Khalid, 2016). Apart from that, it helps mainstreamed children 

understand the concept of cultural diversity which is very important in ensuring unity 

among the people (Zafar& Anwar, 2019). Chapter will discuss literature associated 

with relevance, barriers and prospects of using indigenous cultural practices in early 

childhood education. 

The Importance of Indigenous Cultural Practices in Early Childhood Education 

The indigenous knowledge systems – languages, traditions, worldviews, and 

social practices – represent the working platform of the indigenous peoples’ identity. 

Integration of such practices in the early education system for children embraces 

cultural identity and self-esteem among native children (Khan, 2020). Not only as a 

part of religious practices, rituals in early childhood settings are also important as 

fundamental learning tools (Masood, Mehmood, & Bano, 2025). These rituals enable 

children to identify with their heritage, providing rich immersive experience in 

learning. This immersion allows the children to appreciate their own culture and 

values and develops an identity and pride for the community. These children develop 

a strong sense of belonging as they grow, and this is critical to their academic and 

social well-being (Masood et al., 2025). 

Furthermore, integration of indigenous cultural practices into education 

promotes cultural diversity and makes an inclusive learning environment. According 

to Ibrahim and Khalid (2016), early childhood education should involve children from 

diverse backgrounds into different cultural practices so as to create awareness in 

respect of diversity. Educators, through this, prepare the young to live in a 

multicultural society and enjoy differences in harmony. Also, diversity of cultures in 

the class leads to development of mutual respect and understanding especially when 

children are taught to respect classmates’ cultures. 

The Preservation of Indigenous Languages and Traditions 

Conservation of indigenous languages, which are at the verge of extinction 

especially in the early childhood education is a very crucial step towards integrating 

indigenous practices into early childhood education. UNESCO (2019) points out that 

the number of threatened languages makes up nearly a half of the languages in the 

world and that indigenous languages are most endangered. The loss of indigenous 

languages implies the erosion of cultures (Zafar & Anwar, 2019). Through early 

childhood education language revitalization is given an opportunity by teaching the 

kids their native languages thus they do not only retain linguistic abilities but also 

cultural knowledge present in their associated languages. 

Masood et al. (2025) state that rituals and language go hand in hand in 

indigenous cultural practices yet the integration of both language and tradition in 

curricula is what would bring them into life again. The incorporation of indigenous 

languages in early childhood education not only boosts the children’s command over 

languages, but also gives them a perfect understanding of their heritage and the 

cultural practices they have inherited from their forebears. Early exposure to the local 
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languages will help in conserving them possibly stopping the trend of shrinking local 

languages in the indigenous societies. 

Barriers to Integrating Indigenous Cultural Practices 

Although there are many advantages of incorporating indigenous cultural 

practices in early childhood education, there are indeed some barriers to effectively 

implementing the same. One of the most important obstacles is lack of training of 

teachers and cultural awareness. According to Johnson (2018), many educators have 

not received enough training to be able to identify indigenous knowledge and use in 

their teaching. Without this knowledge, educators might accidentally present or 

reduce indigenous cultural practises in a misleading or simplistic fashion. This matter 

is especially relevant to Punjab where the teachers might not be exposed to the 

abundance of indigenous cultures in the province (Ibrahim & Khalid, 2016). 

The other barrier that exists is the use of standardized curricula that also 

ignores the needs of indigenous children culturally. In line with Zafar and Anwar 

(2019), the current curriculums in Pakistan emphasize national languages and 

globalized content; this may marginalize the indigenous children, and they cannot 

interact with the cultural heritage. This disconnection causes cultural identity to erode 

and results in the children from indigenous communities experiencing alienation in 

learning institutions. 

Cultural misrepresentation is also another major issue when trying to 

incorporate indigenous practices in the curriculum. Being misinterpreted or 

trivialized, cultural practices can be if educators lack a proper orientation from 

indigenous communities (Masood et al., 2025). The threat of appropriating or 

distorting cultural practices can be dangerous for the authenticity of indigenous 

cultures and trust relations between educational sites and indigenous communities. 

This is why it is so important for educators to keep in close collaboration with the 

indigenous elders and leaders to make sure that cultures are depicted and respected 

accordingly. 

Opportunities for Integrating Indigenous Cultural Practices 

There are very many opportunities in the implementation of indigenous 

cultural practices into early childhood education despite the challenges. Promotion of 

holistic education is one of the key opportunities. The indigenous pedagogies usually 

promote a whole-child perspective: emphasizing emotional, social, spiritual, and 

cognitive growth. As Johnson (2018) observes, native education systems make the 

children learn from direct experiences and by interacting with the community and in 

the process develops a deep understanding of their local surroundings as well as the 

outside world. These pedagogies are consistent with the modern educational 

philosophies that call for more balanced approaches to the development of children 

(Khan, 2020). 

Another window of opportunity also presents itself in the partnership between 

the schools and the indigenous communities. By integrating the learning process with 

the indigenous elders, community leaders, and parents, schools will be able to have 

authentic cultural practices reflected (Khan, 2020). The type of partnerships helps to 

build the cultural fabric of the community stronger while children get rich 
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experiential learning that relate them to their heritage (Zafar & Anwar, 2019). 

Moreover, the incorporation of traditional practices in indigenous community 

into early childhood education will develop cultural awareness, tolerance and 

empathy among non-indigenous children. Ibrahim and Khalid (2016) note that the 

exposure of children to various cultural practices helps them develop a better insight 

into the intricacies of the world’s cultures. This exposure promotes cultural differences 

respect and prepares children for world citizenship as we get more and more 

interconnected. 

Lastly, the inclusion of the indigenous worldviews in the process of education 

can increase the environmental awareness. There is a significant recognition by many 

native people as regards to the importance of having a close relationship with the land 

and practicing sustainable living (Zafar & Anwar, 2019). When educators incorporate 

teaching about these values within the children, they create a responsible urge for 

environmental stewardship, hence contributing towards solving important global 

issues such as climate change and depletion of resources. 

Global and Local Case Studies of Indigenous Cultural Integration 

In the global context, there are a number of successful case studies in which 

indigenous cultural practices has been incorporated in the formal education systems. 

For instance, the Aboriginal Head Start program has played a significant role in the 

incorporation of indigenous languages, conventions, and lessons into the early 

childhood education programs in Canada (Johnson, 2018). Not only has revitalization 

of indigenous languages been helped by such program, but also a sense of pride in the 

indigenous identity of young learners has been instilled. 

In New Zealand, the integration of the Māori language and the traditions into 

the early childhood education is the main point of the educational reforms. Among 

the procedures, Māori educators and community leaders operate in conjunction with 

schools so that kids start learning about Māori customs, arts, and language at an early 

age (Ibrahim & Khalid, 2016). These efforts have shown positive results, such as 

increased engagement of the indigenous children, better academic performance. 

In Pakistan, the integration of indigenous cultural practices in early childhood 

education still remains a teeny weeny area that is hardly exploited. Although attempts 

have been made at language preservation of such languages as Pashto, Balochi, and 

Punjabi, a lot still needs to be done in integrating these languages and respective 

cultural practices into the formal education structures (Zafar & Anwar, 2019). This 

research is intended to fill the gaps by examining the current situation of integration 

of the indigenous cultures in the schools of Punjab. 

The incorporation of indigenous cultural practices into early childhood 

education has major challenges as well as great opportunities. Although such 

limitations as lack of teacher training, fixed curricula, and cultural misrepresentation 

exist, the avenues of facilitating the enrichment of the educating process, 

enhancement of cultural preservation, and development of inclusivity are limitless. 

This literature review indicates the need for integrating the indigenous cultural 

practices so as to improve child development from the indigenous background and 

non-indigenous background. Additionally, the global and local examples of successful 
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integration promise a model for the future development of the early childhood 

education in Punjab, Pakistan. 

 

METHODOLOGY 

Research Design 

This study employed the qualitative research design in order to examine 

challenges and prospects of incorporating indigenous cultural practices into ECE in 

Punjab, Pakistan. A case study approach was used to study certain learning 

environments, especially in rural and city settings, where there is an indigenous 

population. This approach enabled deep understanding of the contextual determinants 

of integration thus better perception of participants’ experiences and perceptions. The 

findings seek to provide practical action for educators as well as policymakers 

(Creswell & Poth, 2017). 

Research Setting 

It was conducted in Pakistan in Punjab, where different indigenous people live, 

who speak Punjabi, Balochi, Pashto, and other local dialects. Schools from the urban 

and rural areas were also taken in this study to be able to have full knowledge on how 

incorporation of indigenous cultural practices is fared in early childhood education. 

Examples of schools with various degree of exposure to these practices were selected, 

ranging from public to private schools. The focus was made on the contexts of early 

childhood education because the period is determining for creation of children’s 

cultural identity and stereotypes of the diversity. 

Sampling Strategy 

The study employed a purposive sampling approach to recruit respondents 

who were involved directly or had knowledge on Punjab early childhood education. 

Purposive sampling was applied to ensure that the participants would be able to give 

detailed insights on the challenges and opportunities that are associated with 

integrating indigenous cultural practices to the curriculum (Palinkas et al., 2015). 

The following groups of participants were selected: 

1. Early Childhood Educators: Teachers and administrators from both urban and 

rural schools who have experience in early childhood education, with a focus 

on cultural inclusion. 

2. Indigenous Community Leaders: Leaders or elders from indigenous 

communities who could provide perspectives on the importance of cultural 

preservation in education. 

3. Parents of Indigenous Children: Parents from indigenous backgrounds whose 

children are enrolled in early childhood education programs. 

4. Policy Makers: Local educational policymakers who influence curriculum 

development and implementation in schools. 

For total sample, a total of 15 participants formed the sample size. 5 

Community leaders, 3 parents, and 2 policymakers, and 5 Early childhood 

educators. The choice of the participants was based on their relevance to the 

research questions and direct/indirect relationship with the incorporation of 

indigenous practices within education. 
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Data Collection Methods 

Data collection involved four methods: 

1. Semi-Structured Interviews: The educators, community leaders, and 

policymakers were interviewed to review personal experiences and 

perceptions on inclusion of indigenous practices to curricula. They were audio 

recorded, transcribed and analyzed. 

2. Focus Group Discussions: Consultations with parents of Indians gave insights 

on the opinion of the community on indigenous practices in education. 

3. Participant Observation: Classroom observations were on how indigenous 

practices were incorporated as well as the student reactions. 

4. Document Analysis: Review of documents and policies of curriculum 

examined representation of indigenous practices. 

Data Analysis 

Qualitative data analysis method of thematic analysis was used to analyze the data 

retrieved from interviews, focus groups, and observations. What is thematic analysis 

according to Braun and Clarke (2006)? This is a process of identifying, analyzing, and 

reporting patterns or themes within the qualitative data. This approach enables 

researchers to catch the richness and diversity of participants’ experience and vision. 

The following steps were followed during the analysis: 

1. Data Familiarization: The researcher transcribed interviews and focus group 

discussions, then read through the data multiple times to gain a deep 

understanding of the content. 

2. Generating Initial Codes: Meaningful segments of data were coded based on 

relevant topics and research questions, such as "challenges in curriculum 

integration" and "opportunities for community involvement." 

3. Identifying Themes: The codes were then grouped into broader themes related 

to the research objectives, such as barriers to integration, benefits of cultural 

inclusion, and the role of community engagement. 

4. Reviewing Themes: The identified themes were reviewed to ensure they 

accurately represented the data and aligned with the research objectives. 

5. Finalizing Themes: The themes were refined, and the final themes were 

integrated into the findings. 

Also NVivo software was used to help in the organization and analysis of the 

qualitative data. The coding and thematic capability of NVivo helped to organize the 

huge amount of data retrieved from interviews, focus groups, and observations. 

 

RESULTS 

The results of the study presented in this chapter describe the challenges and 

opportunities of integrating indigenous cultural practices in early childhood education 

in Punjab, Pakistan. Data was collected by using interviews, focus group discussions, 

participant observations and analysis of documents. The findings define critical 

themes concerning barriers and opportunities as well as perceptions held by different 

stakeholders (educators, community leaders, parents, and policymakers) about 

introducing the indigenous cultural practices into the early childhood education 
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system. The results are grouped under major themes that depict the research questions 

and objectives of the study. 

Challenges in Integrating Indigenous Cultural Practices 

Lack of Educator Knowledge and Training 

One of the major challenges facing an integration of the indigenous cultural 

practices in the curriculum was the absence of culturally competent educators. The 

majority of the early childhood educators indicated that they had limited exposure to 

indigenous culture and little or no training in how to incorporate them as part of their 

teaching. According to one educator: 

We are not formally trained on how to teach indigenous languages or 

traditions. The curriculum is standardized and not much people can be accommodated 

when it comes to incorporation of cultural practices from the natives” (Teacher A, 

Interview, 2025). 

Some educators cited that they appreciated that cultural diversity was 

important, but they were not sure how to incorporate indigenous cultural practices in 

their classrooms. Absence of training programs or professional development programs 

that are responsible for indigenous knowledge and pedagogy was one of the main 

issues. There was a demand for a cultural competence training for educators in order 

to help them serve and incorporate the indigenous students’ cultural practices into the 

classroom. 

Standardized Curriculum and Rigidity 

The study also established that the tight national curriculum was a major 

stumbling block against the adoption of indigenous cultural practices. Most of the 

educators in the study noted that the current curriculum largely focused on national 

topics alongside giving room for little flexibility in the teaching of local languages, 

tradition or custom. One teacher noted: 

The national curriculum aims at Urdu and English and it leaves no room to 

learn our local indigenous language and cultural rituals. It is like an impediment to 

teach what is important to the children” (Teacher B, Interview, 2025). 

The rigidity in the system of things of the curriculum meant that indigenous 

knowledge was either left out or taught within a limited and non-complex nature of 

indigenous cultures. 

Cultural Misrepresentation 

Distortion of the cultures of the natives was an another important barrier to 

proper integration. Certain educators, notably the ones in the urban schools tried 

weaving elements of indigenous practices in their education, but not always 

maintaining cultural authenticity. For instance, some educators would teach the 

indigenous traditions in a simplistic or stereotyped form, which resulted in the 

disfigurement of the practices. A community leader shared: 

At times they portray our cultures in ways that are not realistic when it comes 

to how we practice them. It is important that educators should learn from us and not 

from textbooks and external resources” (Community Leader C, interview, 2025). 

This finding emphasizes the need to collaborate with the indigenous people in 

a bid to ensure that their cultural practices are well reflected in the educational setting. 
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Opportunities for Integrating Indigenous Cultural Practices 

Holistic Learning and Community Engagement 

Notwithstanding the challenges, there were enormous opportunities that were 

established for introducing indigenous cultural practices into the early childhood 

education. An important opportunity was how holistic learning could be possible. 

Several teachers and community leaders realized that indigenous pedagogies that are 

centred on learning by doing, learning through telling stories, and participation in 

group activities could complement the way education was imparted. A policymaker 

noted: 

Native practices promote a holistic intervention approach- social, emotional 

and spiritually. These practices would conform to our pursuit for an all-inclusive and 

holistic curriculum” (Policymaker A, Interview, 2025). 

Educators reported that integrating local cultural practices would enable them 

to provide an encompassing and comprehensive education at par with the overall 

growth of children. This approach was viewed as not only relatively advantageous to 

indigenous children but also non-indigenous children, as they would have an 

opportunity to learn from the different cultures. 

Cultural Pride and Language Revitalization 

Incorporation of indigenous practices also opened a room for cultural pride and 

language repair. The parents of indigenous children seemed especially open to the 

concept of incorporating the indigenous languages and traditions into the early 

childhood education. One parent shared: 

My child has a sense of pride when speaking our language at school. It helps 

them to learn who they are and where they belong to. This sense of pride in their own 

identity will remain with them, for the duration of their entire lives” (Parent B, Focus 

Group, 2025). 

This finding shows the role of language in the diffusion of cultural knowledge. 

Parents said that they had observed that teaching their children indigenous languages 

was doing them good in maintaining their heritage and in developing pride with 

regard to their identity. 

Collaboration Between Schools and Indigenous Communities 

Other opportunities that were identified were the possibilities of working 

together with indigenous communities and schools. There were many educators and 

community leaders that saw the need of stronger partnerships to ensure indigenous 

practices were integrated in an authentic and respectful way. A community leader 

explained: 

"We need to work together. The schools cannot achieve it on their own. We 

have to be part of coming up with curricula that will reflect our values, language and 

traditions” (Community Leader A, Interview, 2025) 

The school and the indigenous communities collaboration resulted in true 

representation of cultural practices and significant learning experiences to the 

children. This partnership also established some trust between educators and 

indigenous communities that ensured that cultural integration was carried out in a 

manner that did not undermine the indigenous practices. 
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Perceptions of Stakeholders 

Educators' Perspectives 

The teachers who took part in the study had conflicting views regarding how 

they could incorporate indigenous cultural practices in teaching. Although the 

benefits of such integration were apparent to many, there were concerns on not 

getting the backing from the general education system and also in adjusting the 

current curriculum. Some teachers, especially those at urban schools, did not know 

how to go about the process and they felt overwhelmed with the responsibility. 

Nevertheless, other people with experience of working with indigenous groups 

believed that these practices can greatly contribute towards the development of their 

students. 

Community Leaders' and Parents' Perspectives 

The community leaders and the parents were strongly for the incorporation of 

the indigenous cultural practices within early childhood education. Various leaders 

underscored the fact that education should not be restricted to academic success only 

but that of the child cultural identity and well-being. Parents showed a huge interest 

in the necessity of teaching their children their native language, and of explaining the 

importance of the cultural rituals. One parent stated: 

“We want our children to learn not just to read and write but, also to live with 

respect for our traditions, for our elders’” (Parent A, Focus Group, 2025). 

Document Analysis 

Document analysis of the curriculum and educational policies revealed scanty 

references to the indigenous cultural practices in official documents relating to 

education. The exiting curriculum focused on such subjects as Urdu, English and 

science while the scope for the accommodating indigenous languages or traditions was 

low. One of the policy documents read by the researcher indicates the need to have 

cultural diversity but fails to give clear guide lines on how indigenous practices may 

be integrated into the curriculum. The absence of intricate regulation from 

policymakers meant that the educators struggle in implementing the indigenous 

practice within the classroom. 

Summary of Findings 

The findings of this study indicate that there really are tremendous challenges 

towards integrating the indigenous cultural practices in early childhood education in 

Punjab, but there are equally many opportunities. The major challenges constitute the 

absence of teacher training as well as the strictly national curriculum; the possibility 

of indigenous practices misrepresentation. However, the prospects for the holistic 

education, cultural pride, and community cooperation were well recognized. The 

findings indicate that successful integration of indigenous practices needs the 

involvement of both schools and the indigenous communities and a more flexible and 

culturally accommodative curriculum. 

 

DISCUSSION 

This chapter presents an analysis and discussion of findings from the preceding 

one, making sense of the findings in the context of literature and paradigms. The 



 
492 

 

discussion revolves around how the issues and opportunities presented in the study 

connect to the general setting of incorporating cultural practices from the indigenous 

communities into early childhood education not only in the Punjab in Pakistan, but 

in other parts of the world. Furthermore, the chapter looks at the implication of 

findings on educators, policymakers, and indigenous communities. It also reflects on 

the limitations of the study and recommendations for future studies and practice. 

Challenges to Integrating Indigenous Cultural Practices 

Lack of Teacher Training and Cultural Competence 

One of the most important challenges that were diagnosed in the course of the 

study was the lack of teacher training in indigenous cultural practices. This barrier is 

in agreement with the findings made by Ibrahim and Khalid (2016), as they observed 

that most educators lack cultural competence to implement indigenous knowledge 

into the classroom. Most of the educators in Punjab were found to be ignorant about 

the indigenous cultural practices, and felt ill prepared to teach them in the study. 

Educators highlighted the importance of professional development that would make 

them understand the importance of indigenous knowledge and ways of incorporating 

it in the curriculum (Masood et al., 2025). Lacking training, the sinicization of cultural 

practices is superficial or misconceived – which means indigenous children will not 

be able to capitalize on an education that reinforces their identity. 

This finding is significant because it emphasizes why such teaching should be 

culturally responsive to early childhood education. According to Ladson-Billings 

(2014), culturally responsive pedagogy places much emphasis on urban education, 

understanding of the cultural aspects of students and adjustments in teaching practices 

to cater to the needs of students. To this end, for indigenous students of the Punjab, it 

becomes important that faculty members be trained to deal with their cultural 

heritage in an appropriate manner and make them feel at home in the learning 

environment. 

Rigid National Curriculum 

The other challenge identified by the research was the rigidity of the national 

curriculum. The current curriculum in Punjab favors subjects like Urdu, English and 

science at the expense of the local indigenous language and customs. This finding 

upholds Zafar and Anwar’s (2019) stand that the standardization of curricular can 

stigmatise indigenous people as well as lead to the exclusion of their cultural practices 

from the classroom. Although the significance of the cultural diversity is recognized 

in the national system of education, the study has revealed that when it comes to the 

practical content of the education, it is seldom in the evidence. 

The inflexibility of the curriculum is especially a matter of concern since an all 

solution to education is developed, which does not recognize the fact that Culture 

among the indigenous children varies. The educators revealed their frustration with 

the rigidity of the curriculum that did not leave enough room for considerable 

incorporation of indigenous knowledge. This is in agreement with what Ibrahim and 

Khalid (2016) had proposed, i.e. more flexible curricula is required to incorporate 

different cultural practices. 

Cultural Misrepresentation 
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The study also found that there was a massive barrier in regard to cultural 

misrepresentation. Some educators tried to incorporate indigenous cultural practices 

but did so while deriving these practices and simplifying them. Distortion of 

indigenous cultures has been a long existing problem in many learning systems as 

reported by Johnson (2018). The study established that incorporation of cultural 

practices without adequate consultations with indigenous people, they failed most 

times to capture the intricacies and authenticity of cultural practices. Such a 

misrepresentation may contribute to the perpetuation of stereotypes and disregard of 

indigenous cultures. 

Masood et al (2025) pointed out that the cultural practices that include rituals, 

stories and traditions are profound and have some cultural significance. In the absence 

of relevant cultural context, a danger exists that such practices will be distorted so as 

to become caricatures or some generalized permutations which have lost their true 

value. From the study, it is indicated that partnerships between educators and 

indigenous communities are very important to make sure that the cultural practices 

are well presented. 

Opportunities for Integrating Indigenous Cultural Practices 

Holistic Education and Child Development 

Among the most important opportunities that were identified in the course of 

the study is the possibility of holistic education because of the incorporation of 

indigenous cultural practices. The argument by Johnson in the year 2018 was that 

indigenous pedagogies focus on the development of the whole child in the ways of 

being emotionally, socially, spiritually, and cognitively (Johnson, 2018). The results of 

this study suggest that these pedagogies are in congruence with the modern visions of 

the whole child development that fuels a more balanced and synergistic learning 

(Khan, 2020). 

Integration of the indigenous cultural practices at the early childhood 

education will assist educators in creating a wholesome and inclusive learning 

environment that can better nurture children within the years. Educators of the study 

were positive about this way, stating that cultural rituals, narration and engagement 

with the community may play a great role in the emotions and the social learning of 

the children. These practices that create empathy, self-awareness and sense of 

belonging are the important aspects of a healthy child development (Masood et al., 

2025). 

Language Revitalization and Cultural Pride 

Use of indigenous languages in early childhood education is a key window to 

revitalize languages and institute cultural pride. The study uncovered that the parents 

and the community leaders had highly offered inclusion of the indigenous languages 

in the curriculum as part of the school activities since it was important part of their 

cultural heritage. Language is part of the identity of the indigenous people and its 

protection is vital in conserving the cultural practice (Zafar and Anwar 2019). 

Parents, who were studied, narrated that when their children were taught in 

their native language, they felt very much proud and honored to be part of their 

community’s heritage. One parent remarked: 
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My child is now writing and expressing himself in our language properly and 

he knows our traditions. This relationship with their roots is something that we have 

always wanted” (Parent B, Focus Group, 2025). 

This finding supports the very notion that the inclusion of indigenous 

languages in early childhood curricula can substantially contribute to the revival of 

endangered languages and building cultural identity among the younger people. 

Community Collaboration 

Another opportunity that was identified from the study was that of community 

collaboration between schools and indigenous communities. The research established 

that there was an emphasis on partnerships in curriculum development both from 

educators and community leaders. Indigenous leaders indicated interest in engaging 

with schools to help in ensuring that cultural practices stood correctly and without 

breaching the respect. One community leader stated: 

We are even willing to work with educators so as to give them a better 

understanding of our culture and tradition. Our children should get an education that 

is reflective of who they are" (Community Leader C, Interview, 2025). 

The study proposes that good relations between schools and indigenous 

communities would bring the cultural relevance of the curriculum and authentically 

represent the indigenous cultural practices. This partnership can also be used to create 

partnerships and mutual respect between the education system and indigenous people 

(Khan, 2020). 

Implications for Practice and Policy 

The results obtained in the scope of this research have strong implications for 

educational practice as well as policy production. Professional development programs 

that would address culturally responsive education as well as incorporate indigenous 

cultural practices ought to be available to educators in Punjab. The policymakers 

should think about revising the national curriculum and include such aspects as 

flexibility, space for indigenous languages, and cultural practices. More so, the local 

education authorities should come up with guidelines and materials that will support 

the teacher to use indigenous knowledge to promote early childhood education. 

Besides, the significance of community involvement in the process of 

development of curriculum is recognized in the study. Coming into partnership with 

the indigenous communities, the schools will be able to change the curriculum into 

adequate, respectful, and representative of cultural values and traditions of the 

indigenous peoples of Punjab. 

 

CONCLUSIONS AND RECOMMENDATIONS 

This part closes the lines of study with a summary of key findings, a 

contribution to the field, and suggestions for practical implications for future practice, 

policy creation, and research. The study was aimed at examining the challenges and 

opportunities of using indigenous cultural practices in early childhood education in 

Punjab, Pakistan. In the analysis of the barriers to integration and the possible gains 

from incorporating indigenous knowledge in the ECCDEs curriculum, this study seeks 

to address this so as to develop an inclusive and culturally responsive education 
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system. 

 Key Findings 

The study found several important insights related to the integration of indigenous 

cultural practices into early childhood education in Punjab: 

1. Challenges Faced by Educators: 

 There was a lack of teacher training and cultural competence, making it 

difficult for educators to integrate indigenous cultural practices 

effectively into the curriculum. Many teachers reported feeling 

unprepared and unsupported in their efforts to teach indigenous 

languages and traditions. 

 The rigid national curriculum posed a significant barrier to 

incorporating indigenous cultural practices, as it prioritized mainstream 

subjects over cultural diversity. 

 Cultural misrepresentation occurred when educators attempted to 

incorporate indigenous practices without a deep understanding of these 

cultures, leading to inaccuracies and stereotypes in classroom teaching. 

2. Opportunities for Cultural Integration: 

o Holistic learning was seen as a major opportunity, with indigenous 

pedagogies offering an inclusive approach that focused on the 

emotional, social, spiritual, and cognitive development of children. 

Integrating indigenous cultural practices could promote this holistic 

development. 

o Language revitalization was identified as an important benefit of 

integrating indigenous cultural practices into the curriculum, as it helps 

preserve indigenous languages and fosters cultural pride among 

children. 

o Collaboration with indigenous communities was another significant 

opportunity for ensuring the accurate and respectful integration of 

cultural practices. Community involvement in curriculum design and 

teaching practices was seen as essential to fostering authenticity and 

mutual respect. 

3. Perceptions of Stakeholders: 

o Indigenous community leaders and parents strongly supported the 

inclusion of indigenous cultural practices in early childhood education, 

recognizing the importance of cultural continuity and pride. 

o Educators expressed mixed feelings, with some supportive of 

integrating indigenous knowledge but unsure of how to do so 

effectively, citing the need for more training and resources. 

o Policymakers acknowledged the importance of cultural diversity in 

education but pointed to the limitations of the current curriculum and 

the need for systemic changes to accommodate indigenous cultural 

practices. 

Contributions to the Field 

This study adds to the literature on culturally responsive pedagogy as well as 
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incorporation of indigenous cultural practices into formal education. It identifies the 

exact problems which the educators in Pakistan, especially in the province of Punjab, 

meet and provides practical tips on the ways in which such hurdles could be 

overcome. In addition, the study reasserts the necessity of incorporating indigenous 

knowledge and languages in early childhood in order to create culturally aware and 

social responsible citizens. 

The literature on language revitalization in educational settings is also enriched 

by the findings of the research whereby the role of early childhood education in 

protection of indigenous languages is given prominence. The findings of the study 

reaffirm the necessity in introducing a culturally inclusive curriculum that could 

reflect the cultural diversification of the students and promote a more inclusive and 

equal education system. 

Recommendations for Practice 

The study reveals the importance of incorporating indigenous cultural practices in 

early learning in Punjab. These are some suggestions for how to achieve this. 

1. Teacher Training and Professional Development: 

 There is a clear need for professional development programs that focus on 

building cultural competence among early childhood educators. These 

programs should include training on indigenous knowledge, language, 

traditions, and pedagogies. 

 Collaborative workshops with indigenous community leaders and elders 

should be organized to provide teachers with direct knowledge and 

understanding of the cultural practices they are expected to integrate into 

the curriculum. 

2. Curriculum Reform: 

 The national curriculum should be revised to include more flexible and 

culturally inclusive content that accommodates indigenous languages 

and cultural practices. Educators should be provided with guidelines on 

how to incorporate indigenous knowledge in a way that respects 

cultural authenticity and promotes diversity. 

 Curriculum frameworks should be developed in consultation with 

indigenous communities to ensure that their cultural practices are 

accurately and respectfully represented in educational materials. 

3. Promoting Community Collaboration: 

 Schools should develop strong partnerships with indigenous communities, 

involving community members in the curriculum design process and 

classroom activities. This collaboration will ensure that indigenous 

perspectives are integrated into the educational experience in an authentic 

way. 

 Schools should also consider inviting indigenous elders and cultural leaders 

into the classroom to share their knowledge through storytelling, 

traditional rituals, and other culturally significant activities. 

4. Creating Inclusive Learning Environments: 
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 Educators should be encouraged to create classroom environments that 

celebrate cultural diversity and encourage students to share their own 

traditions and cultural practices. This could include cultural exchange 

activities, where students from different backgrounds share their 

heritage with the class. 

 Schools should focus on fostering mutual respect among students, 

promoting the idea that all cultures are valuable and worthy of 

celebration. 

Recommendations for Policy Development 

1. National Policy on Indigenous Education: 

 Policymakers should consider developing a national policy on 

indigenous education that specifically addresses the inclusion of 

indigenous cultural practices in the curriculum. This policy should 

outline clear objectives, guidelines, and resources for educators and 

schools to implement culturally inclusive education. 

 The policy should also include a focus on language revitalization 

programs, which would provide support for the teaching and learning 

of indigenous languages in schools. 

 

2. Government Support for Resources and Materials: 

 The government should provide funding for the development of 

educational resources that reflect indigenous cultural practices, 

including textbooks, language materials, and teaching aids that 

accurately represent indigenous cultures. 

 Government initiatives should also focus on providing financial support 

for professional development programs that help educators gain the 

skills and knowledge needed to teach indigenous cultural practices. 

Recommendations for Future Research 

1. Expanding the Scope of Research: Future studies should expand the 

geographical scope to include other provinces in Pakistan and other 

countries to compare the integration of indigenous cultural practices in 

early childhood education across different contexts. 

2. Longitudinal Studies: Long-term studies could explore the impact of 

integrating indigenous cultural practices into early childhood education on 

children's development, academic performance, and cultural identity over 

time. 

3. Exploring Parental and Community Involvement: Further research should 

examine how parents and community members can be more involved in the 

integration of indigenous cultural practices in schools, and how their 

participation affects children's educational experiences. 

 

This study has emphasized that there is need to integrate indigenous cultural 

practices in the education among the early childhood in Punjab, Pakistan, but 

highlighting the bottlenecks and opportunities in so doing. The findings are indicative 
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of the need for teacher training, curricular reform and working with community to 

develop inclusive and culturally responsive educational system. By addressing 

difficulties and harnessing the opportunities for cultural integration, it is possible for 

policymakers, educators, and community members to collaborate in order to offer 

more equitable and meaningful education to all children, especially children with 

indigenous backgrounds. 
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